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Abstract 
M-learning may have an impact on the English language learner. Nowadays, in different communities around the world, 
mobiles are used widely, and researchers have conducted research into this topic. Similar to research done in this area around 
the world, this research attempts to investigate m-learning amongst EFL Sulaimani University students in Iraq. 
 
The aim of this paper is to determine the extent to which mobiles are effective in the area of language learning. For data 
collection, after expressing their consent, a focus group discussion was carried out to collect the data from learners with 
different backgrounds and levels of English. This is to obtain answers to the research questions considered in this paper.  
 
In this paper, it is been hypothesized that mobiles have a great impact on language learning. All the participants used 
smartphones as mobile tools to improve their language learning. A variety of smartphone applications associated with 
language skills and systems and international tests, were used by the participants to engage with the English language. Thus, 
99 % of the participants considered smartphones as an effective mobile resource in the process of English language learning. 
This paper starts with an introduction in which the aim of the paper, the methodology and the structure are illustrated. Then, 
based on the data that was obtained from the targeted students and referring to the previous studies, various perspectives 
regarding the impact of mobiles on language learners are discussed. Finally, it can be concluded that mobiles do affect the 
process of English language learning. 
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1. Introduction:  
According to Dudeney and Hockly (2007), M-learning refers to a set of technological devices, including 
smartphones, MP3 players and hand-held computers that might have an impact on language learning. Due to 
globalisation, recently, technological devices have become widespread, not only in the developed countries, but 
also in developing ones such as Iraq (Ozdamli and Cavus, 2011). Thus, various types of mobile devices are 
accessed by the users, particularly smartphones. However, it is still not clear to what extent mobiles are effective 
with regard to EFL university students in terms of English language learning. 
Potentially, M-learning has many advantages for EFL university students when it comes to learning English. One 
of the advantages could be the possibility to download certain English applications and programs that may help 
learners to improve their language skills, their language systems like grammar and vocabulary and increase their 
awareness of such international tests such as TOEFL and IELTS. If a learner uses these applications, this might 
aid their English language experience. Also, there are many free electronic PDF books, some of which relate to 
the English language, and different articles concerning novels, pieces of drama and poetry (Taleb & Sohrabi, 
2012). Thus, the learners might use these electronic books to develop their English language learning. This 
certainly seems to be true for Iraq, as obtaining these books by any other means is both difficult and costly. 
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M-learning increasingly seems to be a subject of research throughout the world, in that in recent years the 
technological field has been expanding. Although there is some research on mobiles in relation to education and 
other fields, there are relatively few pieces of research into the impact of mobiles on language learning in the 
university context, particularly in Iraq. This paper aims to fill this gap. Therefore, the outcomes and the findings 
of this paper might be helpful in terms of future trends associated with M-learning, not only in Iraq, but also in 
the whole of the Middle East and even the world. 
1.1 Aim: 
As explained earlier, this title is chosen because of the lack of research in this area in terms of Iraq. Furthermore, 
despite being focused on by a limited number of researchers, their focus has not been fully on the question 
explored by this paper. So, the aim of this paper is to investigate the extent of the impact of M-learning on EFL 
university students in terms of language learning. In order to obtain logical and reasonable answers to this 
question, focus group discussion is used as a data collection method to tackle the issue. 
1.2 Methodology:  
A focus group discussion was selected to collect data from 20 EFL students at the University of Sulaimani in 
Iraq. Due to a lack of time, only a focus group was used to gather data for this research with regard to EFL 
Sulaimani University students. Unlike the use of a questionnaire, using focus group discussion should have 
guaranteed dependable data because the researcher attended the discussion in order to watch and note the views 
that the respondents expressed. Moreover, after expressing their consent, their discussion was recorded so that the 
data obtained was accurate and dependable. The majority of the questions used in the focus group discussion 
were designed to obtain qualitative data (Punch, 2006). This is because such an approach can create a great deal 
of discussion and can avoid gathering yes/ no answers which do not serve the aim of this paper.   
 
Random sampling used amongst 90 EFL university students and chose 20 of them with different levels of 
English. Random sampling would be useful for this paper so that unbiased data may be collected from the EFL 
targeted participants. This process fulfilled after expressing consent by the students had been taken to ensure the 
availability and presence of ethical values (Flick 2009).  
 
This paper is composed of three major sections; first, an introduction which includes definitions, and the aim and 
the methodology of the paper. We then discuss the data obtained and the findings of the paper which relate to 
English language skills, integration of language skills and language systems applications, and international test 
applications. Finally, a conclusion for the paper is presented.  
2. Discussion:  
As mentioned earlier, the aim of this paper is to determine the extent of the effectiveness of mobiles with regard 
to language learning by EFL university students. In order to explore reasonable answers for this question, some 
questions regarding mobiles’ influence on English language learning were addressed by the participants in the 
focus group discussion.  
 
Not surprisingly, all 20 targeted participants used mobiles in general. However, what is surprising is that the 
mobile preferred by all the targeted students was the smartphone. As they suggested, this is for two reasons. First, 
English is the only language of the majority of the applications that they used to strengthen their language 
learning experience. Second, as the targeted students were from the English Department, the smartphone is 
portable and compatible. This meant that it could be carried everywhere, either within the English Language 
Teaching (ELT) classroom or even outside the classroom environment (Prenski, 2005 cited in Taleb and Sohrabi, 
2012). These might lead to motivation and encouragement for the participants, as it is highly likely that the 
smartphone applications improve their English language production (Hockly, 2012).     
 
In this way, the smartphone was the preferred mobile device that was used by the targeted university students for 
learning English. This indicates that mobiles were used in terms of English language learning by almost all of the 
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participants. In order to prove this, it is necessary to know the name of the applications that they used for English 
language learning purposes. This might determine whether or not the applications are relevant for the purposes of 
English language learning. If these applications are connected with the area of English language and show that 
the participants engaged themselves with these applications, it is highly possible that mobiles are highly 
influential with regard to the English language learners’ learning experience. Thus, the majority of the 
participants mentioned many applications relating to language skills, language systems and international tests. 
Some of the significant ones are as follows:   
2.1 English Language Skills:  
English language skills can be categorised into receptive and productive skills (Scrivener, 2011). The former 
refers to both listening and reading skills, whereas the latter relate to speaking and writing. Based on all the 
participants’ viewpoints, smartphone applications had an impact on their receptive and productive skills. Also, 
there are some other applications that are like an integration of both language skills and systems. Meanwhile, 
language systems represent both vocabulary and grammar. Consequently, the applications that they used to 
develop their English can be categorised into receptive and productive skills, integration of skills and language 
systems, vocabulary and grammar, and international tests like TOEFL.  
 2.1.1 Receptive Skills Applications: 
Language skills can be practiced and focused widely in the Communicative Language Teaching (CLT) classroom 
(Harmer, 2007). Downloading different radio programmes to listen to their live streams, English songs, free 
electronic PDF books relating to the English language, various articles and summaries about English novels, 
drama and poetry, were amongst the listening and reading applications that the majority of the targeted EFL 
university students used to strengthen their English language skills. Listening and reading as two receptive skills 
are important to understand the others, as they provide input and activate the learners’ schemata to speak 
(Richards, 2006). So, such applications are not only providing better comprehension but also improving 
communication. Using each of the above-mentioned applications is also relevant and might potentially provide 
opportunities to learn English as the respondents listened to radio programmes and read English books and 
articles. So, it is possible to claim that each of these applications is about the English language, and the 
respondents could reinforce their listening, reading and speaking skills. As a result, smartphones have a primary 
impact on listening, reading and speaking skills.     
2.1.2 Productive Skills Applications:  
There are some applications that were used for reviewing and revising the writing process, such as spell checking 
and proofreading applications. These can be used to develop better writing skills on the part of the participants. 
For example, once the students have written an essay, they will use spell checking to correct the spellings of their 
essay. Consequently, this is another relevant smartphone application that could help many of the participants’ to 
develop their writing skills and produce a good piece of writing. Therefore, the smartphone also has an impact on 
the writing skill of many of the targeted participants.    
2.2 Integration of Language Skills and Language Systems Applications: 
There are some other applications in connection with both language skills and systems that were used by most of 
the targeted English students. These include ‘Four pics one word’ in which the user is describing 4 pictures using 
one word. ‘Chain of Thought’ and ‘Brain Gems’ were other similar applications in this regard. That is, when the 
user is describing a picture s/he must utter a word. These applications are also relevant to English language 
learning as they offer the users an opportunity to think and communicate. Since the learners interact with the 
applications, they would ultimately produce new vocabulary and improve speaking skills. So, speaking skill and 
language systems (vocabulary) can also be practiced using smartphone applications. That is why this can be 
considered as a combination of both language skills and systems. 
 
What discussing speaking skills we can show that, apart from speaking, it perhaps also provides a great chance 
for practicing and learning new vocabulary. Moreover, vocabulary and grammar applications are at the centre of 
the language learning applications that were used by the majority of the participants. Applications like ‘Vocab’, 
‘Grammar’ and ‘English advanced grammar’ were used by the participants to learn English. When these 
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applications are used with activities, they might enrich the participants’ abilities in terms of grammar and 
vocabulary. Likewise, Liu and Leina (2012) discussed the effectiveness of mobiles phones in building vocabulary 
in the Chinese context. Therefore, these findings are similar to what was previously confirmed in the Chinese 
context.  
Furthermore, these applications are relevant, not only for speaking, but also for learning vocabulary and 
grammar. Since both vocabulary and grammar can be regarded as an integral part of writing, they seem to be 
useful for the writing process as well. That is why it is perhaps useful for both the participants’ speaking and 
writing skills, and for language systems.  
2.3 International Test Applications: 
Nowadays, TOEFL is one of the most reputable international tests. It can be used to verify English language 
skills and systems (Matthiesen, 1999). TOEFL applications were amongst the ones that more than half of the 
targeted students used. TOEFL includes the four skills and language systems. This also shows that the 
participants used these applications to improve their English language in general. Given that many participants 
used TOEFL applications, it means that they practised the four English language skills, grammar and vocabulary. 
In addition to the different applications mentioned above, using the TOEFL applications is also regarded as 
reinforcement for English language learning. This may be helpful in creating learner autonomy outside the 
classroom, based on their needs and interests. So, the smartphone is also used to develop English language 
learning. However, this finding is unlike that of another researcher in Japan, as many learners used mobile 
phones for TOEIC test (Dudeney & Hockly, 2007). Nevertheless, TOEFL is a familiar and common test in Iraq.  
This may be related to the fact that Iraq is dominated by American approaches.  
2.4 The Effectiveness of Smartphones:   
Based on what has been discussed above, it is necessary to explore the answer to the research question. As shown 
in the bar chart below, the majority of the participants who took part in the focus group - 19 out of 20- 
participants focused on the effectiveness of mobiles (smartphones) with regard to their English language learning 
experience. The remaining student was of the opinion that the smartphones was effective to some extent. That is, 
nobody disregarded the effectiveness of mobiles in English language learning.  That means that mobiles have a 
great impact on 99% of the targeted students. Although this might be considered a big claim, the discussion 
regarding the impact of various relevant applications on language skills and systems and international tests may 
prove the effectiveness of smartphones from the point of view of EFL language learners. 
 
 
 
The point that may strengthen this finding is the fact that various skills and systems of English language, 
including the four skills, vocabulary, grammar and TOEFL, were used by the learners. Using these applications 
may confirm that they could be effective in terms of their learning experience as they are all about learning 
English, particularly the skills which are used in the CLT classroom (Hockly, 2012). If the students make use of 
these above-mentioned applications, it can be claimed that they benefit from the use of smartphones when it 
comes to improving their language learning. Therefore, this can be a good step when it comes to developing their 
English in the ELT classroom. Given that all the participants used smartphones to enrich their English language 
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learning, as was hypothesized earlier, university students are under the influence of mobiles for English language 
learning to a great extent.  
3. Conclusion: 
Mobiles, in particular, smartphones, were used by all the targeted university students at Sulaimani University in 
Iraq, as they are easy to carry, and have the same functionality as larger mobile devices. A great number of 
applications can be found in smartphones with regard to English language learning. Thus, applications such as 
radio programmes, free PDF books and articles, vocab, advanced grammar, TOEFL, spell checking and 
proofreading were used by the targeted university students. That is to say, they encompass listening, reading, 
speaking, writing, vocabulary and grammar, and increase awareness of international tests. These are major 
aspects of English language, particularly for EFL students in a CLT classroom. As a result, they are effective, not 
only outside the classroom, but also within the ELT classroom.  
 
This paper confirms the findings of the Chinese paper mentioned above in terms of vocabulary, as both of them 
conclude that building vocabulary is achieved through m-learning on the part of the targeted participants. 
However, it is not in line with the Japanese context, as almost all of the students used TOEIC, while the 
participants of this paper related more to TOEFL.      
 
Meanwhile, 99% of the participants of this paper used mobiles to a great extent for developing their English 
language learning. This was suggested by the participants themselves in the focus group discussion. Furthermore, 
each discussed application is relevant to English language learning. Therefore, as it had been hypothesised, it can 
be concluded that the mobiles (smartphones) have a great impact on English language learning by nearly all the 
targeted university students in Sulaimani, Iraq.  
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Appendix: 
Here are the questions that were asked the participants in the focus group discussion: 
1. Have you ever had (used) one of the mobiles (mobile phones, MP3 players and hand held computers)? 
2. If yes, which one have you used a lot? 
3. Why have you used that device? 
4. Did you use those mobiles for learning languages?  
5. Which programs or applications have you used for learning languages? 
6. To what extent have/has they/it had impacts on your language learning? 
7. What are the aspects or elements of the language you have learned from the mobiles? 
